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Who am |7

* Part of the Bolton University inclusion
team lecturing on AAC In the learning
environment.

* Assessor — Learning and communication
needs for students with complex needs.

* Tralner — for teachers and teaching
assistants In mainstream and special
schools who are including students with

complex needs.
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Advice to GP’s for monitoring development:

personal and social milestones

sleeps and feeds newborn
may smile back at parent or 1 - 2 months examiner
smiles spontaneously 1.5 - 3 months

finger feeds 4 - 8 months

smiles at self in mirror 4 - 8 months
chewing 5 - 7 months

shy with strangers 5 - 10 months
drinks from cup 6 - 16 months

takes off clothes 14 - 20 months

dry during day 18 - 38 months
separates easily from mother 20 - 50 months
uses knife and fork 32 - 50 months
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fine motor skills and vision

can fixate on a wisual object about newborn 20 cm away
loses primitive grasp reflex 5- 12 weeks
follows moving person with eyes 6 - 12 weeks

holds hands fodether 8 - 16 weeks

reaches out for rattle; starts to 10 - 20 weeks look at own hands

passes rattle from hand to hand 22 - 4l weeks

arasp:
— palm of the hand on the ulnar side up to & months
— ohject held against thenar eminence 24 - 32 weeks

— ohject held against the lower part 32 - 40 weeks of the thumb with the index finger
(aften with the help of the ring and litte finger)

— wolar pads of the finger tip and 40 - 50 weeks distal volar pad of thumb
scribbles round and round 12 - 24 months
draws straight line 17 - 36 months
copies circle 24 - 42 months
coples cross 32 - 58 months

can draw a person 32 - 58 months
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language and hearing

blinks or becomes quiet in response newborn to sound
soft, guttaral noises when talked to 0 - 1 month

turns consistently to sound at ear level 1 - 3 months
squeals 6 - 20 weeks

turns to voice 14 - 30 weeks

says ‘'dada’, ' mama’ to anyone 6 - 10 months

says ‘dada’, ‘'mama’ to parents 40 - 60 weeks
3 words and 'dada’/mama’ 12 - 20 months

puts two words together 14 - 24 months

gives first and last name 2 - 4 years
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gross motor skills

head lag evident - when pulled to 0 - 6 weeks sitting

rolls over 8 - 18 weeks

holds head up (momentarily) when in 4 - 6 weeks sitting position
sits alone 18 - 30 weeks

pulls self up to stand 6 - 10 mﬂnth#

walks holding furniture 7 - 13 months

walks alone 11 - 14 months

umps with both feet together 12 - 20 months
kKicks ball 14 - 24 months

pedals tricycle 18 - 38 months

hops. skips 34 - 60 months

skip on both feet 72 months
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Getting past the first post!

* Most children with disabllities will have difficulty
attaining these levels.

* |f someone falls to reach a milestone in a
particular area it doesn’'t mean that they have
global arrested development.

* Most teaching programs are based on the failure
to meet physical milestones because there is little
or no recognition of the separation between what
Is physical and what Is cognitive.

@M arion Stanton www contactcandle co.uk



What do the P scales say? (Excerpts)

lew el

Writing

Maths

Science

1(i)

Fupils encounter actistties and
experienczes . They may bhe
paszive or resigdant. Theymay

Fupilz encourter actisties and
expefiences. They may be passive or
tesiztant. Theyvmay showsimple

Fupilz encourter actisities and
experiences. They may he
paszzive or resigdant. Theymay

their attertion on cetain people,
everts, ohjects or parts of objeds

attertion on certain people, events,
ohjed=s or parts of ohjects

shovwezimple reflexresponzes reflexresponzes showwesimple reflexresponzes
== | They may bave periods whenthey | They may have periods whenthey They may bave periods when
I appear alet and readyto Dous appear alet and readyto Doustheir | thevappear alert and ready o

focus their attention on cetain
people, everts, objeds or pats
ofohjectz

2(i)

Pupils beginto respond
conzigtertlyio familiar people,
everts and objeds. Theyreactio
resvactsties and experiences, o
exgimnple, WERhoIdnG thel
aittention.

Fupils beginto respond considently
to familiar people, everts and
ohjied=. Theyread to revwadisities
and expetiences, for examale,
Withholding thelr aitention.

Pupils begintorespond

conEi stertlyio familiar people,
everts and obhjeds. Thevyreactto
resvactvities and expetiences,
for exgmmate, Withhokiing thelr
aitention.

2(ii

Fupils beginto be proactivein
their interadions. They
communicate conzsistent
preferences and afiect we

MESRONEES, for egn gk, macking oot
o 3 3 vourle. perEn

Fupilz beginto be proactiveintheir
interadtions. They communicate
condE gert preerences and affedive
FESRONEEs:, for eanple, eacking owt fo a
favoute nemson

Fupilz beginto be proactivein
their interadions. They
communi cate consistent
preferences and afectve

MESRONEES | for eanple, macking ot
o a fawoure persn

Fupils begin to communicate
intertionally. They seek attertion
through ese contact, gestue or
towch.

Fupilz beginto communicate
intertionally. They seek attertion
through ese contact, gesture or touch.

Fupils beginto communicate
intertionally. Theyseek attertion
through ese contact, gesture or
touch.

hittp: / vetaria Startn

)
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Mathematics — usina and anblvina

P SCALE/NATIONAL CURRICULUM LEVEL:

P3 (i) Pupils begin to communicate intentionally. They seek attention

rough eye contact, gesture or action. | hey request events or activitig¢s, for
xample, pushing an item of equipment towards a member of staff. They
articipate _in shared activities with less support. They sustain concentration

for short periods. They explore materials in increasingly complex ways, for
example, banging or rubbing objects together. They observe the results of their
own actions with interest, for example, as they throw or drop objects on to
different surfaces. They remember learned responses over more extended
periods, for example, remembenng how to activate a pop-up object from a previous
lesson.

| Back to Mathematics Index |

P SCALE/ NATIONAL CURRICULUM LEVEL.:

P3 (ii) Pupils use emerging conventional communication. They greet known
people and may initiate interactions and activities, for example, dropping
objects to prompt interventions from adults. They can remember learned
responses over increasing periods of time and may anticipate known
events, for example, cnllectmg coats and bags at the end of the school day. They
may respond to options and choices with actions or gestures, for example,
pointing to or giving one object rather than another. [They actively explore ﬂhjer.:ts
and events for more extended periods, for exs
piles, groups or stacks. They apply potential solutions systematically to
problems, for example, using items of equipment purposefully and appropnately

[ Back to Mathematics Index ]




MATHEMATICS - USING & APPLYING

PIVATS PERFORMANCE INDICATORS:

Pupil can locate visually | Pupil can manipulate Pupil can offer chjects Pupil can drop an Pupil can anticipate

or by touch a desired and bring two objects to an adult to gain object onto the floor ing ,
object. together attention or 25 8 means  and ocbseres what .g. holding hands out
Pupil can hold cut hand of communication. happens. This action fo recedve an object

of point to request an may ba repeated being passed amound &
object. Such requests saveral times. ole or along & fne.

may ba accompanied
by vocalisations

MATHEMATICS - USING & APPLYING

PIVATS PERFORMANCE INDICATORS:

Pupil explores shapes | Pupil can track quickly |[[Fopmcarorasp g ] | Pupil can communicate |Pupil can use problem

and ochjacis moving objects, shapes at once and simple choices. Helshe [sohang skills to retneve

independently . fesling e.g. pendulum. explore whether or not | | wall point to or gve one n obyect

the edges, comers fthey fit together object rather than g. a swesefin a

curves and surfaces e.g. pul one cube or another. saker nfo wihch ther
lcubord on fop of and will mot fit. The
anofher shaps wiffi a hild hps beaker o gef
fiat surface.
vl axplores for Pupil can intentionally
extended penods of attract the sttention of
fime (one to bwo an adult to assist them
minutes rather than a in retneving an object
few seconds) properies that has been placed
of shapes just out of therr reach

e.g. spheres roll, boxes
sinde and siack

.'.'I
ks

rF
L
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Science — Materials and their
properties.

P SCALE/NATIONAL CURRICULUM LEVEL.:

P4 Pupils explore objects and materials provided, changing some materials
by physical means and observing the outcomes, for example, when mixing
flour and water. They know that certain actions produce prednttahle results,

for example, that sponges can be squeezed. Pupils com
awareness of changes in light, sound or movement. [l hey imitate actions
involving main body parts, for example, clapping or st .

sounds using their own bodies, for example, tapping. singing or vocalising, and
imitate or copy sounds. They cause movement by a pushing or pulling action.
Pupils show interest in a wide range of living things, handling and
observing them, for example, on a visit to a farm, or on a walk in the woods
collecting tems

| Back to Science Index |

SCIENCE - MATERIALS & THEIR PROPERTIES

PIVATS PERFORMANCE INDICATORS:

Pupil anticipates by Fupil demands a Pupil can copy simple | Pupil shows Pupil demands a
association to objects  desired object or event | actions, understanding of familiar desired object
of reference, by reaching or pointing, |e.g. copies noping bjects, matenals and e.g. by loud urgent
8.g. tips an emply jug. paper. nts, vocalisalon,

e.g. reaches for play e.g. mixes comflour e.g. calls oul for waler

dough and waler fray



Sclence — sclentific enquiry

P5 Pupils anticipate and join in activities focused on enquiry into specific
environments, for example, finding the hamster under the straw. or the worms in a
wormery. They group objects and materials in terms of simple features or
properties, for example, temperature or colour. They can indicate the before
1‘.3 afier of material changes, |hey engage in experimentation with a
range of equipment in familiar and relevant situations. for example. mn:aatlrlg
the actvation of a range of light sources. They answer simple scientific
questions, for example, VWhere is the flower? ‘Is it hot/cold?

| Back o Science Index |

SCIENCE - SCIENTIFIC ENQUIRY

PIVATS PERFORMANCE INDICATORS:

Fupil collects objects  Pupil can give positive | Pupil cames out simple | Pupil trials actions Pupil repeats actions
or matenals. or negative response to | instructions when also e g. tnes fo ‘post” when prompted,
object or event when given a gesture or bncks through holes.  e.g. Ines something a
offered physical prompt. second time when
e.g ‘push the car,~ prompted fo try again

plus a pushing achon
by the adull initiafes
the pupil response,
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—nglish - writing

P SCALE / NATIONAL CURRICULUM LEVEL:

P46 Pupils differentiate between letters and symbals: They copy writing with
support, for example, [absls and/or captions for pictures or for displays. They
produce or write recognisable letters or symbols related to their names.

Back to Enahsh Index

l

FIvATS FERFORMANCE INDICATORS:

TEXT FDCLEs

Pugail difsrartialess
betweesn letters and

syThbals

G AnRksing A
cireverg for sncnprnpsrny
wWTIting.

Fupil usos wrting
mark-making &z a
rovasEreA of sesconding =i
communicating
[mcssage making
Pug@il can coqry verilng
verlls =iapsprord

=7 fabels andior
cacones for pIciLes or
for dispda s

N L LT R
SRAMNAR FOCUS

Prupil gses sirmpls
grammatical structures
I spoech

Fupil may conatruct
thres word meelsncas
which have a
‘tolographic sownd,

&g e do dalT TN fal
el ™, T eel divenl ane
Fhem . "Wy cup gone.”
Fupil gscs nouns
varba, adjgctas
Aclvarbia sl
FepoEitions n speech
Fupil 2sks cimplc
quastions oflan in tha
Fesizen ael "wbiara™ aa
whal P

Fupil talks alongside
athiars, rathar than with
theen

Pupil u=es talk to gam
attention and insihpate
axchangas

Fupil seras achion stk
than talk 1o
demonstrate or cxplaimn
o athars

SHELLLIMGS | s

Pupal Lures ieda sourds
of language. intonaton,
stress, pitch, tone and
pronuncralion

Pupals sesmme ol lsdisas
of alghabet 15 begmning
to bo cstablished

Pugsl cantinuas a
thirninng sy mmmd
begins to break the flow

of cpooch anto words or |

swllabdas

H oIj [T PHEE P R Lo CRREE
the beat of @ famiiar
s chant, Doom,
mpate. Fupll can sor

Pugil shows increasesd
wroual awarcness
[pattern datacts
wiriamlly b Anad
pocasionally cominues
casy visual pattorns
wAthout suppart

WAL LAY

FOCLE

Prupil grsss nouns

verbs and adjectives,
Sdwarios amd

e Eiti s

laalemrriagal ives e =
aspect of pupil's verbal
mteraction

&g what? Wham?
Pl lsmbs the Tove of
speech inta word=s

RACK | A | LS

Praapil hodde vweiting
impdement at the point
with good control.

Fupll can copy circka
cros semd lallars % H
T

Fupil bogins ta uso
anti-clockwizg
rrcrHrrEnl =3nsl islnecae
vertical lines

Hupil can copy wrrting
with siLppeoet

oony el mricdfo
capliions for prefores or
#or avsplavs. Fuml
bagins ta farm
racocprisabds Fallas
symnibsls related o own
Marmc.



Child A

Assessed by me at 13 years old as part of a

borough wide project to improve pupll access to
AAC.

Had been in a PMLD class for all of her
schooling.

IEP goals based on P levels included “Pushing a
push toy".

There were no literacy goals in her |[EP.
There were no goals relating to AAC In her IEP.
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Child A Today

* In a class where conventional literacy Is
taught.

* Using a communication aid (Mighty Mo)
alongside a twin talker and low tech
symbol boards.

@M arion Stanton www contactcandle co.uk



LEVEL OF DIFFICULTY IN LEARNING

GROAN ZONE:
Learmning seems painful,

difficult and uncontrollable. /'
. FLOW ZONE:
"'- ; Learning seems challenging
but manageable.
4}
_—

DRONE ZONE:
Learning seems boring,
slow and dull.

-

e — ——— —

SCOPE OF YOUR ABILITY - Skills, Attitudes, Strategies



Need for a completely new
Paradigm

* \We need to separate the physical
from the emotional and from the
cognitive so that disabled people are
not held back from what they might be
able to achieve on account of
irrelevant expectations. The Pupll
Progress Plan hopes to go some way
towards enabling this process.
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Pupil Long Teon planning Narne: Date: Review Due:
Sensory andfor Acress Comrminication Cognitive Caericulum
Phywsical
NEEDS | This secticr..s Taiz section cees | Thissectonlooks | Thisizazoutne | Taiz:s

abcatany payz:al
¢rZETICTY
impairments the
pugp: might #aich
abzots their azee:s
to the currizalum
sch as: shvsiea.
cizshlity, fne
rsbor eoro]
1351L8E, SenSory
isaues such as
tzotiz, wizion,

at. diteow,
propriceaption,
¢-fazzary ete.

witapuzils
poyszal access
the curriou.am. It
is anonus 1ow
theiz physizal
arvrizonmes: and
issues within thet

ars causing
problams.

at the

ot nie Eive
needs of the pupdl.
It is anou: aow
233y it g mot the
pt. ol te pat hair
[eszags actcss
and what migh-ba
sarring tham fram
dcing that. It
EiET D8 3
physical) sansarv
o ACESS LS50,
thew ray rave
word fincing
praslems, ot thze
tig; se soojal
and ./ or emczional
reasons,

think: az prozasses
af the papil. Mas
Jways asy to
zgoartaln,
sspecialy : the
pupil has

acmunecaton

il

inpestrert, Jo
sxarple; short
bt mamery.
zansralisirg = ruls,
zhility =
Tatepcrise, seaing
relevance, maling
acraantons,
Eallewi:ng and
SIVIrg (n=ructions,
raking

JeTpAr 3T,

demerately
aonsidersd las:
az ourroslum
problams chan
shetm from
uadetlying
isaues wooch
need acdressing
tize Fare wa
ncze dovm
specitic sxills
witain subjects
thet the puail
needs help with.
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Science level descriptors: Term project: Water.

et

P or NC level Physical Environmental | Communication | cognibion Curmiculum
Sensory Factors
P1iD) Identify State what State what Mot wet able to | Exposure to mulk
Pupils encounter activibies and expenences, | reflexes and might hander | opportunity s Hemonstrate sansory story bag
They may be passive or resistant. They may | other or ba needed | given for inderstanding. | for "Mr. Gumpy's
show simple reflex responses, for example, | movement from the communication. outing”
startling af sudden moises or movements, difficulties outside. EG EG "Fully
Any partcpation is fully prompted. here. EG mq prompted to Exposure to water
“startles at have access activabe Big Mac video and activities
sudden noises. | switches and| | on pccasion - idertified in term
Does not turn | full prompt fof | when alert. plan.
head o sound. Jcawse and Encouraged o
Muscle mne effect, AAT look at achty”. DIFFERENTIATION:
high affecting | specalst to Full prompt to put
initiation of advse. hands in water
maovement, duning water play.
Padii) EG Foouses Mo acoess to | Using Big Mac || Demanstrating | Bning an actviky
Pupils show emerging awarensss of attention on Big Mac at with full prompt] | differentiation | into morning song
actriioes and experiences, They may hawve staff for other times at good bebtween from Mr. Gumpy
penods when they appear alert and ready to | fleeting except at momin morming wiork to encourage
focus their attention on cer@in people, maoments, moming song. |sesson actiity and interest. Do similar
events, objects or parts of objects, for Moves more at other actroes | song focused on Mr,
example, attending briefly to interactions MOrming song. by ammatea GumMpy Work.
with a famiitar persoan. They may give resporse In
intermittent reactions, for exampie, moTing
sometimes becoming excited fn the midst of SES5INS,

social activity.




P or NC level

Physical
Sensory

Envirormental
factors

Communicabon

cognition

Curmculum

reach Lo v activibies and axparmrnoes, for
sxampie, withholding thedr attention. They
begin m show interast in people, events and
objeds, for examole, smiling at farmiliar
oo e, Thay accepl and aendgadge i coaciinwe
aexploration, for example, focusing their
attentiod on Sermsory aspects of stories or
TS e oviwvrnobed

SEgS0NS.
Begirming to hit
switch when
prampl 1=
wihidrawn after
he has initiated

the mowvemenk.

from
squipment
shores
throwghoul
the dav.
Beginning to
sk
anirmated
response to
Lsing it.

Mac i Mr.
Gumpy SS5510M.

affect.

Evidenced by
response,

actwiby-prass switch
or point or kool at
favourite or familiar
1Eem™ . [ "us
actidty may be
beyord the pupil's
current capabsibiby
wlnichy 12wy s ik
fully prompted but
this leads to
progression. Full
mastery of one lavel
is not mecessary
baforme wa move
earnl.

P2LIY

Pupils bagin to be proactive in their
interactions. They communicate corsstent
preferences and affective responses, for
examale, reaching out to & favourte person.
They reooonisa familiar people, events and
objects, for exampie. vooalising o gesturing
in a8 particuilar way a1 response to a
fErounme wsitor, They perform actions,
often by trial and improvement, and thay
remember learned responses over short
penods of time, for exampls, showing
plegsure each Dime & particuiar pupoet
crigracteT Jooedrs irn 8 Soarr gdrarmaiesed
Wi Semory cues. They coopaerae with
shared exploration and supported
participation, fior example, SENg tLurns 0
interactions witfr a farmiliar persor, imtating
schions and facial expressions.

EG iz able to
raach out o
single option
placed correctly
for hiz plane of
movyament.

OR
I3 able w eya
point to an
aptian.

Or
Makes a small
movament of
hittle fnger at
choosing tme.
Mesd ton look
for more
garEibive seibch
aption.

E.G. Using the
Eig Mac
throughost
the dav but s
not able to
makae ermnr
free choices.
Mav nead a
Twein Talkar or

similar to start | session. Has

making
choices.

E.G. Mon verbal
indication of full
interest at good
Morning routine
{animated
laak), alsa
shows same
response when

leamt o press
Big Mac with
the message
"MORE WATER"™
on it o get
another go at
putting his
hiards in the

E.G. Cause and

effect
establishad
E0% of the

time., Mesd to
mave on ko
error fres
choice making
and rn
taking.

Choosing
bemwean 2 nics|
drinks at braak
Lire.,

Full prompt for
takimg turn in =iling
the story using a
shared STEP talker.




ACTIVITY

* Think of a pupil you know and fill
out a Pupll long term planning
guide for one of his/her needs
under each heading. Base what
you say on what you think from
getting to know the pupil and their

own reports rather than tests they
have undertaken.
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